
  
 

 The effective inclusion of all children in high-quality lessons. 

 
 

 

Burlish Park Primary School considers the following essential to good inclusive teaching 

and there is an expectation that they will occur regularly in the teaching and learning in 

every classroom:- 

 

The learning environment is inclusive, because teaching staff:  
 

 Encourage positive learning behaviours and create a purposeful learning environment.  

 welcome children into the classroom 

 have high expectations for all pupils 

 celebrate the successes of all pupils 

 describe the behaviours wanted 

 model fairness, consistency and a problem-solving approach 

 make the classroom a ‘no put-down zone’ 

 treat all pupils positively (positive comments out number negative comments for all pupils) 

 support and encourage ALL pupils to take risks.  

 teach pupils that getting something wrong is a normal part of the learning process.  

 recognise pupils with low self-esteem and put in place strategies to raise pupils’ self-esteem.  

 explicitly train pupils how to assess each other’s work and provide fair and helpful feedback so they can 

actively participate in the assessment process through peer assessment and self assessment. 

   

 support ‘active listening’ (good: sitting, looking, listening, thinking) with visual cues and provide 

support for focused listening (identifying prior to listening what to listen out for, providing frames for 

note taking)  

 

 provide visual timetables to help pupils organise the structure of the day. 
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 explicitly teach the social skills needed for good group work and visual cues are available to reinforce 

this. 

 discuss learning styles with pupils and use questionnaires to identify individuals’ preferred learning 

styles. They use the information to inform a discussion with the children about the study practices that 

will support their learning and encourage them to develop their weaker areas.  

 

The lesson planning is inclusive, because teaching staff:  
 

 plan to overcome the barriers to learning for pupils who have the cognitive ability to meet the age 

appropriate expectations; and revise the learning objectives for those who don’t by forming ones 

which are either:  

 linked to the age appropriate objective, but from earlier or later in the progression.  

 distinct and different but met through the planned activities for the class.  

 alternative, linked neither to the age appropriate objective nor the lesson activities.  
 use data to set whole school and year-group curricular targets. They differentiate these for different 

groups or individuals presenting them to the children in language they can understand.  

 support pupils in understanding personalised targets, knowing what they will need to do to achieve 

them and reviewing progress towards the targets with them.  

 set differentiated learning challenges so that all pupils experience success and failure 

 plan tasks that relate to work already addressed in whole-class teaching or shared reading or writing, so 

that the pupils have an example to follow.  

 plan differentiated tasks by simplifying or extending e.g. short concrete texts used by one group and 

long, abstract text by another, numbers to 100 with one group to 20 with another. Making tasks more 

open or closed according to children’s needs. 

 plan to create learning opportunities which are ‘low stress – high challenge’ as these are the ideal state 

for learning. 

 consider ways of making abstract concepts concrete e.g. acting out or modelling with resources word 

problems in maths.  

 plan to relate new concepts to ones already grasped by pupils and to use metaphors and analogies as 

tools for teaching. (see Metaphorical thinking Teaching Thinking Spring 2002)  

 plan the key questions that will trigger and sustain the learning in the lesson planning. Knowledge of the 

hierarchy of thinking skills, e.g. Bloom’s taxonomy, and the questions to prompt different thinking 

skills allows them to plan differentiated key questions which can be targetted at different ability 

groups.  

 plan a range of tasks that reflect the different preferences of ‘boy type’ and ‘girl type’ learners. They are 

aware of the potential obstacles to learning that currently exist in the education system for ‘boy 

type’ learners and address these by: setting short-term goals; use competition as a positive motivating 

force; establishing the whole picture before focussing on detail; giving a clear purpose ‘What you will 

get from this is…’; planning lessons which consist of more than one related learning activities; being 

sympathetic to visual and kinaesthetic and experimental learners. 

 plan the use of Visual and tangible aids e.g. story sacks, real objects, signs or symbols, photographs, 

pegs on a line, number lines, counting sticks and computer animations.  

 plan, where extra adult support is available, for pupils, who need it, to be pre-prepared or pre-tutored, 

where this would help them to access the lesson 

 

 

 The learning is inclusive, because teaching staff:  
 share learning objectives, linked to curricular targets, with pupils in a way that is meaningful to them as 

individuals. All pupils could explain what they are trying to learn and why if a visitor asked them. 

 ensure pupils are clear about the success criteria (sometimes formulating them themselves) and judge 

the outcomes against them.   



 have built up a bank of activities to use in starters and plenaries and repeat activities regularly so that 

pupils get skilled at using them and actually focus on the learning and not learning the activity. 

 simplify their language and are specific. 

 teach a variety of thinking skills and encourage pupils to use alternatives to written prose to record 

their thinking- for example: concept mapping, diamond ranking, flow diagrams, story graphs/ maps 

digital cameras, voice recorders, memory maps, story boarding, Venn diagrams,  matching, sequencing, 

sorting and highlighting text.  

 ensure pupils have easy access to a range of writing frames and scaffolding that they can use to develop 

their independence in writing across the curriculum.  

 provided pupils with and regularly reminded them of resources to help them be independent e.g. 

relevant material from a whole-class session kept on display, word lists or mats, acronyms like VCOP, 

dictionaries of terms, glossaries, number lines and tables squares.  

 make arrangements (buddying [e.g. a more settled child next to a child who finds concentration difficult, 

a more able next to less able], adult support, taping, bilingual dictionaries) where necessary to ensure 

that children can access written text or instructions.  

 ‘pace’ their delivery in response to the pupils’ learning and are aware that they might need to slow down 

the delivery in order to increase the pace of the pupils’ learning.   

 take the time to build up concepts in small steps and do not assume prior knowledge or understanding.  

 OVER TEACH the key things –again and again.  

 use speaking and listening effectively to activate prior knowledge, cue pupils in, establish purpose, 

model processes and review learning.  

 encourage oral work in the classroom through a selective use of brainstorming, envoying, goldfish 

bowl, jigsaw, rainbow, pair to four, statement game, talk diary and talk partners.  

 ask open questions and ask pupils to think of multiple answers (‘Give me 5’). 

 give time or support before responses are required e.g. personal thinking time, partner talk time, 

persisting with progressively more scaffolding until the child can answer correctly. 
 use a range of techniques to include all pupils in sessions of teacher lead questions, not relying solely on 

pupils raising hands to answer, e.g. pupils holding up cards, paired discussions, own whiteboards, or 

coming to front to take a role.  

 make use of repeating similar questions but with different numbers/content - target individual pupils to 

answer as appropriate – starting with the more able and ending up with those who will need a few 

examples to get the idea.  

 when asking questions look around the group and think of individuals “What do I need to ask him to 

find out what he knows?” “What do I need to ask her to move her learning on?”  

 show an interest in every pupil’s answer and investigate what they are thinking. They ask plenty of 

questions like “Why do you say that?” “Where did you get that answer from?” even when they give the 

right answer!  

 make sure all pupils can see and hear me any resources used. 

 get a group’s or individual’s attention before giving instructions. If necessary they get them to 

indicate they are listening before beginning – “All rectangles put hands up- good now listen” They 

recognise that some speech and Language pupils will need to be called by name even when they are 

included in a wider group. “John, look this way – good - I am telling you what to do next.” 

 ‘chunk’ lengthy instructions and give them in the order they are to be carried out. They include visual 

cues such as holding or pointing to any objects included in the instructions, draw a quick diagram or 

sketch on board, use signalong or a simple mime of task.  

 check for understanding of instructions e.g. by asking a pupil to explain them in their own words.  

 clarify new or difficult vocabulary which is written up, displayed, and returned to.  

 clearly explain or modelled tasks- there are checks for understanding, task cards or boards as reminders, 

time available and expected outcomes are made clear. They make sure a group can start immediately 

they go to their desk (e.g. pupils are sent away having already answered the first couple of questions 

orally).  

 use learner friendly seating arrangements including a variety of groupings so that children are able 

to draw on each other’s strengths and skills. Explicit roles are given to members of a group and pupils 



are taught how to take responsibility in relation to the particular role. They have the opportunity to take a 

variety of different roles in group work.  

 list a short summary of instructions on board using key words or jot down the instructions in brief on 

a post it for individual pupil or use his task management board.  

 are aware that pupils in the class will have different preferred learning styles and use a range of Multi-

sensory teaching approaches (visual, verbal, and kinaesthetic) to support them. They use facial 

expression, hand gestures, sketches, pictures or objects to support oral explanations for pupils with 

language difficulties, poor auditory memories and those who are visual learners.  

 make effective use of ICT as an access strategy e.g. speech or sign supported software, on-screen word 

banks, predictive word processing.  

 use visual literacy techniques, both as the main focus of a unit of work and as short activities to support 

other units of work.  

 use a wide range of drama techniques including: Hot-seating, teacher-in-role, forum theatre, thought 

tracking, freeze frame/ tableau, flash back/forward, 5 levels of awareness, role-on-the-wall, conscience 

alley, sculpting and mantle of the expert.  

 provide feedback marking with ‘next steps for improvement’ on significant pieces of work, so pupils 

can see how they can do better. Opportunities for reflection time in lessons to review progress and reflect 

on feedback and advice given in formative marking.  

 use oral and written feedback effectively to engage the children in their own learning.  
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